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ABSTBACT y ' ' t . ( 

• Project Careejr Education K-10 (tCE/K--^10) vas designed 

to iiipleMent career education through a process of curriculuM change, 
coiMunity involveMent, staff attitude change, and prograM plannin/g in 
the Pbrtland, Oregon Public Schools. The Harshall pigh school 
llttendance Arezl vas chosen as the site for iMpleMehting the project. 
This included one secondary school, six eleMentary schools, and five 
priMary schools. The goals of the project vere^ to develop an overall 
articuliition plan; iMpleaent ci|rriculuM, guidance and counseling, 
^staff developMent, ^nd coMMunity involveMent prbgraMs; and iipleMent 
an evaluation process for the project; The general foriat utilized to 
accoMplish the project goals i^ described and a Xiat of the resulting 
Ma jot achieveMents is presented together .vitb forMS UBed for 
inventories and planning procedures. The results of the project are 
suMMarized and conclusions and recoMMendations are [outlined for the 
"^^oXloving areas: staff involveMent, sta^ developi^ejat, coMMUnity 
resources, attendance area Model, project adMinisirci-rors, funding. 
tiMelittes, evaluation, and transportabilj^ty. (Autho|c/IBC) 
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• SUMMARY OF THE REf^ORT ; \ . " 

A. Time period covered by this report ; 
This final report for Project Career Education K-10 includes the 

period as funded from July 1, 1973 to October 1, 1974. 

B. Pffojefct Site : . ' * 

'i,. ^■■^^ selected in Oregon for implementation of this Applied 
Research and Development Project was Portland Public Schools, Mult- 
nomah County, School District Number One, Area II, Marshall High 
School Attendance Area . ' ^ 

School District Number One, enrolls approximately 75,000 pupils irj 
kindergarten through grade 12. Portland Public Schools, has a decentral 
ized organization consisting of three Areas, nam^es I, II, and III. Each 
Area has a minimal administrative staff to administer their roughly 
one-third of the schools and students. 

r 

Area II was selected as the administrative area in which to place 
this project. There are 14,351 learners- in kindergarten through grade 
8; 5,399 learners in three community high schbols and 2,541 learners in 
two technical high schools. 

Marshall High School Attendance Ar^a was selected from within Area 
II as the site for this project. Data on this complex of .schools that 

comprise the project site is provided below: 

'No. of 
Teachers 




Level 



No. of 
Schools 



Primary Schools 

J" ^ • 

E rementary* School s 6 
(K-8) 



Secondary Schools 1 
' (K-12) ; — 

Totals 12 




83 
.166 

85 
334 

. 4 



. No. of 
Counselors 

0 
0 
6 
6 



No. of 
Learners 

1410 

t 

|390 
1909 




6709 
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C. Project Goals, Summarized 



Career Education is being implemented in Area II of the Portland 



Public Schools and in the project site schools following the models as 

projected in position papers of the Oregon Department of Education and 

Portland Public Schools. The focus of this project will be on establishing 

a process of bringing abW change in the project schools that wiU enable 

the following program goal for career education to be implemented: 

Every child shall, upon completion of his public 
school education poissess sufficient knowledge of 
. ^ many occupational fields. Including, knowledge 
of entry requirements, to be able to make an 
informed selection of an occupational field and 
shall have developed competencies that enable 
him to enter into employment or an advanced 
training program in that field. 

It is an overriding^premise of this project that the above program 
level goal will be achieved through a process of curriculum change, 
community involvement, staff attitude change, and program planning. The 
above pr.emise, identvFied as deficiencies in the project proposal, are 
all included in the mane^gement goals of this project. Summarized manage- 
ment goals include: 

1. Further develop the overall articulation plan, kinder- ^ 



garten through grade ITT with specific detailing of 
the grade K through 10 program plan. 





3. ' Implement an evalua^pn process for the prooect that 
will 'include the elements of planning, documentation,' 
interpretation and dissemination. 



D. Project Procedures 

This project (PCE/K-10) followed the applied research project known 
as Project Career Exploration, Grades 7-10 (PCE/7-10) and carried forward 
the basic operational procedures of that project with the necessary 
expansion to include grades kindergarten through six (K-6). 

Deficiencies noted in the project proposal that provided the focus 
of project activities included: guidance' services that are not provided 
to all students; lack of articulation of programs, kindergarten through 
grade 12; lack of curriculum materials 'at all grades;vand a need to 
develop the community resource component as a regular part of an on-going 
instnjcjfional program. These deficiencies led to the identification of 
^ the management goals for the project as listed in Section C of this 
summary. • jL-— ^ ^ 

There were overriding philosophies of tfie Area II Superintendent and ^ 
staff that needed to be observed in the operation of the project. The 
three major ones that impacted this projiact we(^e: 

1 . No pre-planned program will be forced on the schools. 

2. Program development is to be a "bottoms up" approach. 

3. Project activities must be able to be assimilated 

and useful within the restrictions of the -normal budget. , 
The project focus was on curriculum development, staff development, 
guidance and counseling implementation and involvement of community resources, 
ft was the project's goal to involve the staff in making decisions about how 
^best to do these things, and theh try them out—always keeping the desired 
effect on the learner in mind. 

. Operational iyi ^tlie^""^ utilized the fallowing general format. The 
project steering committee reviewed project goals, decided on specific 



sh them and then xeconden<led 



project activities that would bfest accompV 

who would be involved and then planned the procedures* The coordirktor 
of the project, Tom Parr, would then work with identified sub-commikees 
or task forces to detail the plans and carry them forward. The bulji of 
the development work was done during the sijmmer months when the telphers 
were available to work for extended period^. The project continued! to 
use a process that has a small number of participants working for an 
extended period of time to develop concepts and goals; this small group 
then becomes leaders of the next phase that involves a much larger group 
for a shorter period of time to review the concepts and\oals and recomr 
mend next steps and/or develop materials to support the concepts i'nd 
goals. This larger group would then become responsible to present the 
4eveloped program to the entire faculty. The school year was utilized 
to provide a "try out" period for the developed material^ and" processes 
and (ipllect information to be utilized in next step revision. Task forces 
were developed under the leadership of building level coordinators with a 
goal ofl developing local leadership capabilities as well -as completing 
needed taiks, 

Mafjor activities accomplished by the project under the above format 
included: fi * 

]. A writing team developed curriculum activities by grade 



level and subject matter discipline. 



ct dissemi- 



2, Establishment of a cornmuni cation and prope 
natio|i network, 

3. The project steering committee met regul/arly to 
advis^the project coordination and planj pfoject 
directions* 



't ■ 



4. A dissemination ofVoject curricular material 
was held during March rt?4. 

5. A workshop was held in June 1J&74 to revise 
curricular materials developed in July of 1973,^ 
and to develop needed supportive materials for 
continuation of the ^project. 

6. A two day workshop in September 19,74 was held to , » 

plan strategy for the 74-75 school year and to ' |/ 

dlsseminat^l materials. 

7. Staff development was provided through a planned 
inservice program in cooperation with Area II. 

8. Long-range planning was included in cooperation 
with Area II through the use df the^ Attendance 

Area Planning System GTuide in all of the project ^ \ 

schools. 

9. The Project [cooperated with Area H in the iden- 
tifiqation and placement basic instructional 
materials in| career education resource centeif^s in 

each elementary school for teacher use with students. 

• • ► 

Summary of results, accomplishments with concflusions and Tecofiunepdations : 

\ t " ,^ 

I. Summary of results and accomplishments. • • 

i ^ ' ' ^ 1 I 

A. Thie chc>nge in attitude of the teaching stafr 





was not measured directly but w^is^ definitely '\ ^ 

observable to bp-i)ositive: 



Change 'in learner outcornfe^s cajisjiand should l)e \, ^ 
documented over seVerff^^ars^and the evaluation 



effor^bf the tl^ird patty evaluator of tMs'pro- 

1^. 



jectVta\ly sets baseline data against which to 
measijre fiiture ^hange. Jt will only after a 



period at least five years, that incdmfijg 



7th graders will have the benefit of a com' 

' / 

plet^ awiireness program to facilitate the +ull 

i I 
I I 

potential off the developed PCE project 'materials 



and processes 



A signify! cant ^amount of material s were developed 

/ * 'I ^ 
by the projecti and Included:! ^ 



\ 



1. Career Educatiori tile Folder Insert . A four 
page folder where Students can record a ^ 
variety of their divelopmentaj career 
education experiencls^ ^ 

2. Career Education Elj|ments, Concepts,' Goals 
and Achievement Indicator^ , /feased upon the 
National Mode\ ^eVeloped in dhio, these goals 
and achievement indicators are guided to 
desi»Y^^^ student per^formanc^ at each grade 
level 

^. Activi ties for fta^reer feducatidn, Two 
( volumeslof 36 career awareness! activit^ies 



per grade level biased upon fdur life roles 
and curriculum arenas. ^ \ 



Activitios^ for Carjser Education; 7-8 , Two 
^volumes oV career (Exploration ^ciiyities based 
upon life Voles, national mode^l clareer elements 
and curriculum areai(. \ \ 
Activities for Career Education, 9-10> This ^ ' 



book is a guide showing departm)^ntal cpmr^t- 

a hig^ school 



ments, time lines and activiti^es 



1 



6. Activities for Career Education. K-TO . 
Additional grade level career awareness 
based upon life roles arid curriculum 
areas. - , ' . 

7. PCE/K-10 Career Education Resource Supple- 
ment Grades K-6. r This guide is localized 

. to Portland Public Schools for field trip . 
' sites, contact persons, and classroom 
mater+Qls. 

Each student in grades 7 through 10 has a cared^ 

exploration file folder established in which to i^rga- 

nize their program on>an'individua^l basis around W 

» 

, ■ content of the file folder insert. 

E. „ j^r 1 ,400 students have gone on small group (10 or 

Mess) field tripes to view and interact with adults 
in occupations of interest to them. 

F. Each school had from 20 to 150+ speakers in from the 
community duririg the year to^ discuss their occupations. 

6. iach ^t|Vi 8th and 9th grade student has utilized various 
J interest inventories and each 10th grade student was 

administered the General Aptitude T«st Battery and the 

* • ■ 

U.S. Interest Check-List as part of a self-awareness/ 
\ guidance program. * 

A great many r^esources were utilized Ifhroyghout the^ 
school s.\ \ \ . 



I. A system o 




unication, respionsibility and local 



\ 



l^ajiership has been established.^ 




\ 




: ■ • ■ III - V- • 

J.^ Transportability to other attendance areas within ' 

the school system is in progress. " 
K. Many other schools and school districts in Oregon 

are using the materials and procedure devetoped in * 
this PCE/K-10 and PCE/7-10. ^ 
L. A close communication and supportive service has been 
established with the Institute for Public Affairs 
Research (IPAR), a community sponsored organization, 
that provides speakers, community resources and comm- 
unity site experience to schools and students. 
M. Evaluation was a major weakness in this project. Please 
refer to Section E of this report, GVal 3, p^-oject 
activities a. 2 and c.l for Ijiscussions about th^s 
weakness- and to Section R, Part II for Rr.oject recom- 
>ijnendations about future evaluation effortV. ■ 
II. Conclusions and recommendations '\ 

A. Staff Involvement : It is imperative that the admin- 
ijstratibn of each ^cho64^ong with identified^Teaders 
from th^ instructional staff become deeply involved in 
the plannirjp arid implementation decisions^ for- any progi^am. 
Locarbuilding staff involvertient is ^\ necessary to 
establish Ownership" of the project an\| thereby increase 
chances for implementitionn X 

\ \ ' ■ 

Staff Development' : Staff development takeV on ^ variety of 

forms. Farmal oourseyork: is onl^, one facei al^the leader- 
^j ^ • ■ \ \ y 

ship'development throu^fj task forces, and summeKgurricu^um^ \ 
development workshops definitely support staff dev^ToWnt. 




C. . Coinnum'tv Resources ; Schools hav^. traditionally 

.utilized the community in instruction, however, - 
> the much deeper invalvement suggested by this 

project results in a need for both resource 
' identification and scheduling by some agency^ such 

as IPAR,. It is transportable and Worthy of review. 

D. - Attendance Area Model ; The model- utilized by PCE/K-10 • 

• that concentrates all developmental work on- an atten-' 

* r ^ 

dance area characterized/ by a highr sdhoal and its 
feeder. schools has proved to be effective. Every 
interlocking education system has a high school and 
a set of feeder schools that can ^ind should'work 
together toward the cotranon goal of providing an' ^ " 
education for children livthjg in their boundaries. 
This is a vialble model |jiat can be transported with 
little or no cost except time^^^^ 

E. Project Administrators : It is recoiDmended that ' 
project administrators of this type o| project be 
titled "Project Coordinator" /rather than "Project. 
Director" and fhat the function reflect the title. 
Coordinator implies "facilitator" rather than "one \ - 
who lays it on" and this should increase the chances 

of local buildjn^level participation in the project. 

F. Funding Timelines : Timelines for submitting pro- \ 



y posals, and for granting of „funds n^f^d to be revised 
to insure that th^\ maximum benefits of the grants / 
. may be realized by the project and by the funding- 



^ agenc^./\Late funding and^chai^ing guidelines play 

12 ■ ■ 



.1 



havoc with an orderly limplfementation of a project 
anc( maximum Utilization an4 effectiveness of the 
funds. • .1 

G. ' Evaluation ; Evaluation' guidelines must be kept 
* - 1 ' ■ • * 

consistent during' the life of a project,* from the 

time of submitting the proposal to the termination 

of" the fundijig. • ^ 

H". Transportability ;' Although tjjis p.raject did not 

provide adequate direct measure of transportability, 

^ observable results of direct jic|vement of the project 

concepts, i)rocesses and mater 



/ills to oi 



other school 5 

Area II, Jnd other districts /in and out of Oregon 

. ^ / \- ' I ° , . - 

suggest tfiat- transportabi'lit;^ is feasible, within the 

■ ■ • «i . 
budget 'capability of an 'existing program ?ind achievable 

with existing starff. 

Acknowl edciements ; Finally it woulcj be unfair not to 
recognize I the imporitance of Suppbri; given by the State 
pepartmentl.of Education, Local Administration, and thp 
Community as the necessary vehicle through which the ' 



\ 



\ 



project was able to achieve Its successes* 
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A. Time 



PQfiod t:bvered by this repbrl?^ 



1 , This^final report for Project Career Education K-10 includes th\ 
period as funded from July 1, 1973 to October 1, 1974. | 
B. Project Site : 

t The;>ite selected in Oregon for implementation of this Applied 
Rese/rch and development Project was Portland Public Schools, 
Multnomah County, School District Number One, .Area II, Marshall High 
School Attendance Area. A more detailed description follows. 

School District Number One, which contains the whole of the • 
Portland Public Schools enrolls approximately 75,000 pupils in 
kindergarten through grade 12. This "district is served by three 
community colleges, four major universi^s and many smaller 
colleges. 'Portland Public Schools l|as a decentralized organization 
consistitig of three Areas, nam^TT; II and III. Each Area has a 
minimal admiViistrative ^taff to adrninister their roughly one-thtrd 
of the schools and students. * j ' 

Area II was selected as the administrative area in which to place 
this project. There are 14,351 learners in kindergarten through . 
grade 8; 5,399 learners in three community high schools and 2,541^ 
learners in two technical high schools. The community high schools 
have definite geographic boundaries. within Area II from which their 
students enroll. The technical high schools have open enrollment ° 
and enroll students from all of School District Number, One and hence 
from all three Areas. See page 30 for av|nap of Area H on whic.h the 
Marshall High School A.ttendance Araa has b^en identified. 



Marshall High School Atten(^nce Area was selected front wi kin Area 
II as the site for this project. This; attendance area contaiL on^ 
-tomnunity high school, six elementary schpcjls containing grades kirjder 
gart^n through 8, ^nd five, primary schools containing grades 
gart^n through 5. Data on this complex of schools that comp 
sitei is provided blelow: 



inder- 

ise the project 



Uevel 

\ Primary Schools 
(K-5) 



No. of 
Schools 



Elementary Schools 6 
"(K-8) ' 



Secondary Schools 
(K-i2j 



1 



No. of 
Teachers 


No. of 
Coupselors , 


No', of 
' Learners 


83 •■ 




14f0 


166 


/. .. / 


3390. 


85 




1909 


334 


- 6 i 


6709 



Totals ' 12 
C. Plhoj^ct Goals. Summarized 

Career Education is being implemented in Area li of the Portland ' 
PublicJiihooJs.^and in the project site schools following the models as 
projected' in pJosition papers of the Oregon Department of Educatipn an^ 
^ Portland Public Schools. It is being implemented fo'llowing the concep- 
tual model of developing career awareness at grades kindergarten 
■through grade six; providing career exploration at grades seven'through 
ten; and providing carreer preparation through vocational programs based 
on a clus-ter^concept at grades el6yen and twelve. The focus of this 

projettwill be on establishing a process of^bHng^ng about change in 
* . ' ' . . ■ ■ ■■ , 

the project schools that will enable the following program goal for 

career education to be iiS^'lemeiited; 



Every child st)alh , upon cdfpletioi) oIf Ms public \ • 
schodl educatlorf possess sufficient 'knowledge of^ 
many occupational fields, including^ knowledge 
of ehtry requirements, to be able tb make an 
infohned /Belectjon of an occupational field $nd 
shall have developed competencies that enable 
him to en£er into employment or an advanced ! 
training program in that field. 

It is an overridihg premise of this project that tK|e above program 

level goal will be achieved through a process of curriculum change, 

community tiivolvement, staff attitude change, and program planning. ' 

The„above premise, identified as deficiencies in the project' propQsal ,. 

are ,all irv:luded in the management goals of this project. Summarized \ 

• ■ • ^ * 1 - ■ ° ' ■ \ \ ' \ 

management goals include: 

A ^ ' \ ■ ^ ' \ - ' ■ 

1. Further develop the overall articiilation plan, kinder- 
garten thi^odgh grade i?, with specific detailing of 
the grade K through 10, program |pl an. ^ / / 

2>. Implement ctjrriculum, guidJince ,a/rid counseling, piff 
devel opment ,| and "commuhi ty 'invbi^lvement programs ' as| 
'designed by the K-10 plan.' , , ' , 

' 3. Implement an evaluation process for the project that 

i 

win include the elements of planning, documentation. 
Interpretation and dissemination. 
The above management goals', with- spec 1 fig. objectives li'sted, ar^ 
expanded in Section E to include proitect activitjje], evaluation 
questions to be asked, d^nd summarized results. 
D. Project Procedures . • / 

This, projerdt (PCE/K-10) followed the applied research project' 
known as Project Career Exploration, Grades 7-10 (fCE/7-10) and 
carried-'forward the basic operational procedures of that project 



with the necessary expansifcn^to include , grades l^indergarten through 

six(K-6). . : I ' _ 

Deficiencies noted in' the project proposal th^t provided Ihe ' 
focus of project actiwities^ncluded: guidance services that are ' 
not provided to all stud^nt^; '^ck of articulation\f programs, 
kindergarten through grade 12j Uck of curriculum materials at all 
grades; and a need to develop tha conmunl-^y resodrce component is 
a regular part of an l^n-going instructional prograifl. These defi-. 
ciencles led to the identification of th^management goals for the 
project as listed in section C of this report. 

There were overriding /philosophies of the Area II Superintendent 
and staff that needed to be observed in the operation of the projecli 
The three major ones that lirtipacted this project were: 

1. No' pre-planned progr.affi^ll be forced on the schools; 
Program goals will be esta?lisBla«'ia<^5j^ 
e;^ectatiohs will be known to the school 
but the decisions about how thh program will be 



implemented will be the decisions of the schools 
affected . 



2. Pro-am developmen,t is ^ be a "bottoms up" 
approach; The project coordinator was selecfted 
on the basis that the job' was "coordination" and 
not direction". It was an overriding expectation 
that the cooi?i»iftator would work with and through a 
.steering committee of j^rincipals and building level 
career education coordinators wi thither members on 
an acT hoc bWis as needed and that all decisions 
would be madq collectively. 



! to\i 



I 



3. Proje.ct activililes must oe able to be asslmnated 
and useful within the Vesirictions of the normal 
budget. No staff was to b^ employe)d beyond the 
coordinator and clerical heVp that was no,t 
alr^dj? a part of the distrflpt (Operating budget. 



All project activities had td be accompTished ' 
> through and with existing personnel on a released 
tinj^e or extended work year basis. No equipment ^ 
was to be provided that was not within the ° 
pot€nti?hj)udgetary resources of the district. ^ 
This^PXoject was funded un^er the heading of applied .research 
which implies that project findings should impact on prbject direction, 
and that if this direction needed to be changed from the original goals, 
that mutual agreement betwe^. the project and the funding agent should 
allow the change. I.t also^ implied that whatever the project developed 
on a theoretical base should be tri^d out in an actual setting and 
results analyzed. The project focus was^ on curriculum development, staff 
development, .guidance and counseling im;|lem^ntation, aijd invplvement of 
community resources. '^It was the project's goal to invollve the staff in ' 
making decisions about how best to do th^se things, and! then try them out- 
|lways keeping the desired 'effect on the learner in mixjd. 

. Operational ty, tije. project utilised the following general format. The 
jiroject steering committee reviewed project' goals, decided on specific 
project activitfes that wguld best accomplish them and then recommended 
who would be involved and then planned the procedures. The cpordinatqr 
of the project, Tom Parr, would then york with identified sub-corimittees 
or task forces to detail the plans add carry them forward. It was the ' 



Of the projeclthat the buU of the development wor. would be 
done durin, the su-e\ ~nths when tie teachers were avalUhle.to wor, 
.or extended period,, llhe project also. continued to use a pro.;ess hat 
,„,o,ved a ^11 nu.heL participants for an extended period if.ti.e 
to develop concepts and^oals. this s^aU group would the.be the 
leaders of the nex^^ase that would involve a ™uch larger group of . 
participant, f^shorter period of ti^e to review the concepts and 
•goals and ^.^o-end next steps or develop ^terials to support the 
conce^/and goals; this larger group would then be responsible 'to 
taKr'L materials developed during their won. together to the entire • 
Acuity in the project schools. This jrocess was found to be cost 
effective and also very critical in de eloping "ownership" of the 
project and its products. ' The school Jear was utilized 4 provide a 
..try out" period for the devefoped materials and process^ a^d collect 
infor^tion to'be utilized in next step r'evision to be accomplishe^ 
.„H.ng the next su^er period 'with avai able .taff . All f ro^gh the 
project, ys. forces were-^elop^ und. the l^dership of buil ing 
' level coo^inatirs with a loaKof develLpin, local, leader hi^ ca a- 
lilities as well as completing' needed ^sks. \ i • 'S ' 
Major.activities accomplished by the project under Ithe a|,ve for^t 

included: ^ 

A writing team consisting of 60 staff members f^om 

site schools were established, and during a tv 
, .week workshop developed curriculum activitiei by ^ 
grade level'and Subject matter discipline. 
2. Establishment of a con^unication and project dissemi- 
nation network consisting of building level and 



and attendance area career educatidn coordinators 
in the Ad^s,and tjadiyson High School attendance 
'areas of Area II. 
During the project's" operational year, the 
project steering committee met regular^ly to 
assess tH^ levels of goal accomplishments, 
develop strategies and plan future activities 

* / 

as well as discuss problems or recommendations. 
A dissemination of project curricular material 
was held during ^March 1974. Region^X and USOE staff 
and project directors were givefi these materials. 
During ^p>m^eks in June 1974, a work^shop was 
held to revise curricular materials developed 
in July of 1^73, and to develop needed supportive 
materials for continuation of th6 project. This 
workshop was sponsored co-operatively by project 
^and Area II monies with staff (62- members) repre- 
jsenting ail of Area |I schools- participating. A 
secondaijyiobjective i^as that of disseminating. J 
projectmt teAlals and 
attendance are^s. 



procedure^ to other 



\ 



Prior to ^chool begirjning in ^eptember ^974, ii 
two day workshop was (held to |)la'n strategy .for 
the 74-75I school yeap and to disseminate materials 
to Area II sph^ols th'at were not in the project. 
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7. 



8. 



Staff development was prov1de.d through'a planned- 
Inservlce program in, cooperation with the Area II 
Career Education Specialist as part of the total ' 
Area II program. This included a teachers self- 
assessment and provision , of .four inservice 
courses with si^eral sessions planned for the 
year. The complete plart is included on pages 20-23a 
for reference. 

Long-range, planning wa^^ included in coop.eration 
with Area II through the use of the, Attendance 
Area Planning System Guide in all of the project 
schools. Included In the resQlts of this 



plannir^ effori 



was an Implemen'tation profile 




fqr each pjrojectl School ind a summary of the 



to be (jOmpleted during Ithe 
ear. *Th« Implementation Profile 
.4-75 fori Marshall High .School, 
pages/ 24"-26 as an exam^ffe of 



activities 
.1974-75 School 
land Plans for 
will be fou 

the materials Submitted ^n this planning process, 
The Area Level Implementation Profile 4r K7I * 
elementary buildings Is found on page 27 *to • 
illustrate that the st;aff of the project schools 
In the Marshall attermance area rated themselves 
significantly highe/ than the two other attendance 
areas in Area II. The only difference .that Ar^a II 
cau^ fdentify was the presence of the PCE/7-10 and 
"PG{9'K-10 projects. Complete copies of/the long-range 



JL 




PICK'S 'fair the schools are on file in the Area II 
\ ^ 
• Caree\Education Office. 

9. The Proj^t cooperated with Area JX In the iden- 
tification o^a basic instruatipnfix materials 
Jist that was to be Included in career education 
resource centers in each elementary §^ool for 
teacher use wit^) students. - Area II fulided a 
special purchase 6f the first prioiritylmateriails 
to be placed in each school. Rpfer to pages 28-29 
for the , inventory listing and priority form^ 
used in plainning^thiis project. 
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8020 N.E. y'ilUmook St. 
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Leroy E. Wali^\ Career Education Sj)ecialist 
Area II TeachersX 

Teacher's Self -Assessment Inventory of Career Ediication\orape\ 



No. 7: 



ff 



Area 'II schools l\aye setv tar 
Educja^on program ^^mphasrs in 
19 target goals for, 1973-74 sc 

4M of s^ 
develop 
understand 
concept, th\< 

of jstaf 
etencie 



gbalsp fdir iraplemeintiftg lfirst\Vteps 



No. 8: 





our ithool currictil 
1 y^ar an4 ainongvlthe 

viSsll pattiqipatft 11 
programs \p iinpr 
of Thel career f^Ubc^ti 
by impjroving impiemen 



improve and |;i^mons 
roviiing care 



100% 
o£ th 
an^ ha 
yearlir' 



sez|/ic( ^Vor ileamers 



staff Willi ^ 
professional 
%ad these net 
aliiatio u 

A, 





ily fd^ iticlujding a feather 
icies lis 



The^ attached jS ^iV) isspssncnt Invent rry was! djevolopt 
this^ summer tcias*^ st' you\in lookinl^at yoiir comfiet 

entasis in ybur iiis^ctional lirog^ain. -'The comftetbiidies listed ^re based upon 
a ijsearch prpject hyur. Richard Hollbway while^ at' Oregon" State OniVersity and 
are^the result of hi> w^rk wi^h teachers in Portland and other Oregon cities.^ 

Four courses have^en developed that will provide yoli with- an opportunity to 
increase yoUr competency at Whatever level your needs are. The purpose of this 
Inventory is to idejjMfy your strengths as fell as anj^ weaknesses and to enable 
you to determine whiclKof the four courses sho/ild provide you with what you 
need. Each of the coui*ses is a 1 hour creditVcourse pscovided through 6 two hour 
meetings in 6 weeks. This will enable yoii to/ select, iFwr more during the year 
to meet I your .individual nWds and at a tipe rtost convejiient to you. Refer to 
the chai-t on the rtext pageWi^ course descriptions °and^ meeting datesV 

How to/iise the Inventory : ^. 



The I/nventory is in twp parts. [Each teacher will complete, the k412 Ii^ventory . 
K-6 teachers will complete the ^-6 Inventory and 7rli'2 teachers wiWl cdmplete the 
7-12/ Inventory. Your scores will provide you with' ihformatioik»as\*o whether you 
should ehroll in a particular colirse based upon your self -^ssdssmdnt ahd 
discussion with your principal,. ' * 1 1 1 " T 



If you hale (Lestions, as^ your lAiiHing C^r^r Ediicatijon Cdiprlinator first \or 



call 
your 



1 



me ajt 255-7210/ I am sure ^oii will find you l|iave a betlteri unflers 
careet education professional needs after cdmnletihg thb Thvento 



Attachment/s 
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I. 



T 

POR^^D PUBLIC SCHOOLS 
CareerEaucatiojij Area II 
8020 N.E. Tillamook Sty 
Portland, Oregon 97213 

TEACHER'S' SELF-ASSESSMENT INVENTORY 
Career Education Competencies, K-12 



22 



■1 



ipi^g the needs of students in mind, rate yourself on each- item on a scale of 1 . 
turdu|h^S. A rating of 3 is considered an acceptable level t>f competepcy; a rating 
of \J is ccftisidtoed no competency; "and a rating of S is considered k superior competency 



deaonstrate my coop^tjency by 



I- 



rib^os^iz|ing thp advanta|{ef^ <fare6i^| planning ^ 



Kcep^ini that responsi 
\qf careejr development. 

undbrsta]idin{{ tjhe toltal 
district i ^ 




;y 4nd dt; 

It 



understanding m^ buildihg's lon^-riiigt plain for career 
edsfcation and| ijientifytiig my role in impletaentation. 



ision making are 



re|er edjUcj^t ion program of the 



.rt 



S. \ idehtifying 

a. national^ regioiial and local manpower txends^^nd needs < 

b. measuring devipes that zss^ss interests, attitude/' and 
aptitudes as tliey relate to future carWr decisions". 



c. 
d. 
e. 
f. 



career resource materials (AV, games, bri efs, kits i etc •) 

coiBmi;^ty resources available for enriclkng career 

programs. (IPAR, agencies, ^service clubl, etc.) ^ 

tests Vthat measure the achievement of career 

objectives. ^ '• . * ' - 

classroom guidance skills used in career educatio\ 
programs 



relationship between .avocat^ion and^ occupations . 



. being ablV to anM^^ ' 

a.' jdb famil| Concept, (cluste^ lpi^Pple-daia^things,etcO 



I. 



direct relationship between cbopetenWes developed 
while in ichlpol aiid thb$e needed iii life roles (family. 



c. 
d. 
e. 



citizen, 6pctqpati6j(ial and avocation^l^ - 
tHe 'iriter4epcndence of occupati\ms> \ V 



I'M 



ho|r an|.; Work <^ontri^ 
»\e 



^butes^-to |the welktb^ing of society. 



how pijople in Various ocpupatiioiisi also function in other 



lif;,e Jfiii*^-' Ct^ilyl 'citizetfi arid' a^ocationalX 



I 



3 



r 



tall yourjpints.U A.tptal of 48 pr' be jjter indicates you have an acceptlab'lW leVel of 

c*mpefcen9y^in\basilB\ career «duca4i«n iteaching skiljs. You would not neek to participate 

lit th* Ov^rvieiy coU&eAin Cireier Education -but you may have identified Sirtain compe- 

^f^^ to ktr^ngthen. Discuss with your, principal ^/part of' your 
\ani|ual evaiuatibn ofAteA^^^ - *^ ^\ 



. * Portland PUBLIC SCHOOLS ^ , 

Career Education Area II | ■ - 

8020. N.E. Tillaicook St. " \ . ^ 
» Portland, Oregon 97,213 

' ^ . ' TEACHER'S SELF-ASSESSMENT INVENT^Y '/ 
. ' Career Education Xpinpetenc^, K-6 ^ < 

Keeping tM needs of students in nind, tat« ^yiourself each iira on a scale of 1 
through S. A rating of 3 is considered an acceptable level"; of ^^etency^ a rating 

>etency; and a rating o€s|; i? ''cotside^d a superior conpetency^ 

J. 



2Z 



of 1 ia« coii:||idered vcompetency; 
I can demonstrate mjf ccppetency by: 



V 



1. utilizing , u , 

a. vocational Uterature and data,- eik 



b. indivl^ 

c. A.V. oiatex^al^ ganes, literature. 



llzed instruction materijal developed. 



etc. 



d. selected resourte people in class^ to present career 

infomatiqtn. V / 

e. developed career awareness teaching guides. 



£/ parents of class members in presenting infQxmatioH 
*on their career. ■ • • ■ " 1 



directing stiident^ in 
m. classroom projects simulating tasks d£ real/ 
• wo*ers. : ^ , • " . \ , \v 

b. identifying career opportunities telated to units 
of study , ^ - • ■ ' ' ' 

c. discussing their career aspirations. 



dr doing research oh occupations that are of interest 

to them. — — — ' f • ■ — — _ 

*ti4 iiiing, classified ads^o identify and descr^* 
occupations . ^ 



£• identi^ careers of thei^' parent? < 



g. developing a qucfstdonnaire for interviei||ng 
parents and others .about their jdbs.- 
field trips for ^career aware^ness. 



■1. 
j- 



studying* occupations' of day->to-da}^ employees of 
local school system. 



7/ 



4~ 



idi^ntifying the of tools , clothes, materials 
and equipment used in pc^rious. occtipations . ' 



k. undersltandirtg the life roles. j (famil/Tcitizerfj 



bcdupaiti,oriai and avocatioikal] 



3.1 ' havixtg a^vjeloped tests that kea^ureithe achievement of 

ifiarecr' aWayiin#<^. . r - xl ]^ 1'^ / V ^ ^ 
4. utilizing commerciai: tests tliat mealdiire actiie>ltement \of 



career awareoessii^ 



2: 



■ O 



May not ipplytto K-3. 
Total your pdj^nts; A total" of 64 for grkde K-3 or 67 for grade 4-6 or bettei 



indicates 



*^ ^j*ha? .you have an acceptable level of competency in basic career education teaching skills i 
ERIC* grade p6 ^iassr^om. You would not need to psiirticipate in the Implei^enting Career 
Efl^iiaiueation at gt^des K-6 cotirse in career | education but you m^'have identified competencies 



r j education but you m^' 

i4,< l«4tH vour nringinA aa nan; of your annual 



7 



poRt£and pufiic- schools 

Caretr Education Area .II 
3020 N.E..TillaBook St. 
Portlands. Oregon 97213 
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^CHER'S SELf-A$SESSMEirr INVENTORYr 
ireer ' Educati/ony^€<»rpetency , 7 - 1 2\ ^ 
w* -^>.»-..-3 in Bind, rate yourself on each i_ 
if 3 is considered an acceptable Ikvel of competency; a rating of 1 
competency ^ and a rating of S is Considered a superior com^etencyy 



\ • Career 'Educati/oi^€<»rpetency, 7-lt\ \ . V ^ 

Keeping the n«eds of students in mind, rite yotoself on each item on a scale of 1 throuljlKj 
S. A rating of ^« enk^idmrmA an neceotable Ihvel of comoetency; a rating of 1 is 
considered no 



I can demonstrate my competency by: 
I. 



< 



identifying 

a. tasks performed by people in various occupations. 

b. " ' " " ' 
c. 
d. 
e. 

f. 



I 



salary levels and working conditions of occupations.. 

educational requirements of occupations . _ 

physical and intellectual jrequiwrnents of occupations, 
student interests and abilities With compatable 
occupations 



vocations that can become ayocations ah 
that cai\ become vocations. 




avocations 



g: nife styles associated with occupations. 



utilizing I ' 

a. activities fostering wholesome attitudes of work. 
' b.- meastiring devices to guide student ^in|mrstanding 

"of self-interests, attitudes, aptitMp. ,r- 

^ c. infomi^tion on manpower from employ^nt servi,ces. 



M 



3. having developed and/«r ul^i,lized 



a. 



b. 



c. 



tests that measure achievement of career 

exploratory objectives. • 

vocational literature, individualized instructional 
material, career exploratory teaching guides^ 

coBonmity resources. . 

classroom activities 
1. Field trips for career exploration. 
2. 
3. 
4. 
5. 
6. 

7. 



Discuss career aspirations with students. 

Identify careers related to subject matter. _ 
Develop- a questionnaire to interview workers. 
Projects to simulate tasks of real workers. _ 
Make a task analysis of special interest ~ 
occupations . 



8. 



Dictionary of Occupational Titles to identify 
and describe occupations. 



d.. 

e. 

f. 



Direct students in doing research on occupations 
using the D.O.T., classified ads. Occupational 

Outlook Handbook, etc. _ 

job family concept. 



guidance skills to assist in career exploration, 
the- concept of life roles, (family, citizen, 
occupational and leisure) _ 



Total your points. A total of 69 or better indicates you have an acceptable level of 
coBpeten«^r in basic career education teaching skills for the grade 7-12 classroom. You 
would not need to participate in the ImplementingdZareer Education at Grades 7-12 
course in .career: education but you may have ident^ied competencies that you will Wish 
to strengthen. Discuss withNvour principal as part*^ your annual evaluation. <Sf 
teacher performance. \ . 

ERIC \ ■ r/ 



I/I 

fm 



e 

o. 
</i 

.a 

§ 

I 

E K 



« " L 

O 0 « 
CO H= >- 

\ . 



\ 



- S£ 

CD 
CD 

"i 

CO 





<n CM 



AiiNnW(io3-Nr— 




NouvoiNnwwoo— 

I S331LINN03 AUOSIAOy— 
S30linOS3H,-- 

^ M0Uva4.siNiwqv— 

llOUOnHiSNI — 



oc. 

Qm 



STIDIS 30NVain9 — 

lN3Wd013A30 Jjvis — 
I 




33N3IH3dX3 )IUOM — 

^ Nouvin3uav — 

'AyVM^^Wf3SiaH31NI — 

' NoiivzhvnaiAiaNi — 

9Nn3SNn03/33NVain9 — 

N0IiVmVA3-^ 

N0ISIA3U — 

S3AU33PaO/SlV09 — 

AHdOSOlIHd — 
I w 



1 


\ 

\ # 
t 






/ 






\ 


\ 
\\ 


• 














, / 
















\ 




U V 








\ ^ 






<! -1 








V 


















1 1 










c ■ 












-\ 


V 


















P 












1 

















28 



(M CO 

M 

|4J'> CB 



CO 



CD a> 



"o^ o 
03 



1 



2 

I M 

'2- 



4/) 



s 

So 



J.® 

IS 
i2 



ui a. 



it 



\ic — y 



25 



\ 




RerLeW^the exi^lngN^oal^ statement and nmlce rerision where 
wti^esaes are nc 




ffe are going to develop the* instrvmenta for adequate evaltaation 
of the Career program at" Marahall Hig^, 



\ 



\ 



g I Provide staff members wlth-more career guidance materials 



I »-i I and the skills to use these materials. 

'■HI* • 1 - \ ■ 



Modify PERT for activltiB3, responaibilitiea and the time 
line for career educ. activities. 



. ' ^ ' 

Qaphasis will ^ placed on the inter-disqiplinary approach 
to career education. 



Continue to develop adequate , cluster programs to conform * 
to the philosophy of career education. 



^ UI 
OS cu 

S2 



X 

Further develop work experience^d exploratory 
experiences and the transportation, ne^cessary to use 
these stations* 



fi9 



\ 



' 5 to 



a> o 
5 



"o^ o 




i6 



a: 



(no 



(/) 

OS 

o 

U1 



si 

o o 



A^r^epartment and course goals are not written la 



measurable terms. 



•7 



Continue* to build staff confidence as it relates 
to studen'fi guidance in career education. 



1 



— i ^ ; . ^ ■ T- 

Continual emphaH>3 ^on faculty involvement and 
commitment to career education will be developed. 



\ 



Heed to develop a well plMned followup study 
of Llarshall grads. / 



Establish a relationship with the ISD in order 
to more effectively utilize available seryides. 



Heed for improving two way commixnicatioaf in ^terms 
of monitoring and reporting progress b/tween parent 
and teacher .(and vice versa) <^ (Use ofr PH man 
possible, prose statement in addi'MLto to grade 
repolrt.) Develop plans for stud^}^, staff, and 



education. Develop methods oJ^/communicating the 
Jiae ^ philosophy and activities of the career education 
2 1/ program to students, staf^,^ and community. 



o5 



O 

o 

-ar 
: o 



Lack of career cluster stations within 'the school. 
Inadequacy ojl apace and equipment of auto cluster. 
Implementation |of 'resources of the TIPS. 



Lack of .Exhibit materials and space, for community 
carper 'related programs. ' ' ^ 
Inadequacy in space and location of Green Thumb 
operation. / . • ' 
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PORTUND.fUMc SCHOOLS , 
Area II dar^r Education^ 

* 1 V ■ .• 
Career Educatlan Resburtce Materials 



K-3 



Inventory and 
Schools 



'Horlty Listing 
School 



I Wdnt To Be Books,. 52 titles In series, 
average $3.25 per ti tle 

Co«e to Work With Us In _Books, 13 

titles In series, average $4.,G0 ^ 
per tttl« ' 

People In Sports Books, 17 titles 
In series, average $4.00 per thle 



COST 

$ 169.00 

56.50 
68.00 



'Date 



WE HAVE 



Feelings Series, 8 titles In 
average $4.00 per title 



series , 



WE HANT 
J ist In priori tv ordgf 



Famous People Books, 36 titles In 
series, average $5.00 per title 180.00 






fiiwes, Washington County lED, 1 game 
p^r grade level 9t$20.00 per se^ 20.00 


1 V 




WS0\1 Kit 105.00 . 






WSO 2 Kit 105.00 : ^ 




■ ) - . j 


\popeye Career AMareness Program 42.50 


, , A 




Highway to Work and Play Series, 5 j 
'In series, $36.00 each series 180.00 




a' I 

' ' * 4 1 


Guidance Posters, 13 sets In series, " 
average $3.50 per set 45.50 I 







$1.95 each - 5 per building 
Erector Set,^ Motorized, $29 .00 'each 

* Focus Kit, Stage 111, $116.00 per 
kit 

* Sixth graifle only 

ERLC 



9.75 
29.00 
116;00 



I 




POR^O PUBLIC SCHOOLS 
Career Edu)ut16n (ijesource Materials 



Inventory an^ l»r1pHiy Need Listing 

' School 
Date 

V COST 




29 



in^ 



WE HAVE' 



WE WANT 

(list i^i^rlorltv oHer) 



Of*ej90h Manponrer Resource Book 



FREE 



/ 



Occupational Outlook Handbook, 
$7<2S each, 6-12 copies 



$43.50-87.00 



Telephone Book Yellow Pages, free 



FREE 



Encyclopedia of Careers and Voca- 
tional Guidance Set, $25*00 per set 



25.00 



Focus Kit, Stage 111, $116.00 per kit 



116.00 



Popeye Career Awareness Program 



42.50 



SRA Work Kit and 3 Workscopes, 
$210.00 per set 



210.00 



Scholastic Discovery Kit, $135.50 
•per kit 



135.50 



CIS Needle Sort System, annual 
lease cost $50.00 



50,00 



Job-0 Interest Program, $50.00 
Initial cost; $10.00 annual 
consumable cost 



50.00 



Xerox Career Pictures, 15 sets 
^1n series, $2.50 per s^ 



37.50 



7 



Career Tapes, 72 careers 1n series 
$165.00 cost for series 



165.00 




Eyegate Listen to Learn cassettes 
on careers / 1-1 6 careers , 
$450.00 per set 




450.00 



Adventures In the World 6f Work, 
FS nd cassetted, $79.95 per set 



79.9S 



\ 



File folders,- 354 for each 7th grade 
J j stupejit plus extras -for replace--' 
1 merit or added student|$ (10% of 
^ERiC^'^^ 7 and ^) I 



\ 



87.50 



\ 





, Ad Resin ts 



E. PV-oject Goals, Activities. Evaluation Questions 



Tfie following 20 pages fexpand on the summarized project .goals listed 
In ^^tlon C of this final report Include a' list of project activities 
and the evaluation questions asked by ^ the Project of Itself. The right' 
hand column contains a description of results of the activity In terms of 
the evaluation questions. References are made In many places to the 



cm 



^.,jplete set appendices that become part of this final report to 
provide supporting evidence and/or data. 
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F« Suimary of results, accomplishments with conclusions and reconmendatlonst 
I. Suimary of results and accomplishments. 

A. The change In attitude of the teaching staff 
was not measured directly but was definitely 
V observable to be poafltlve. A dedication to ^ 
I change a college oriented curriculum to one i 
^that Included Individualization with a career 
emphasis to answer the student's questlo/ts 
about relevancy was apparent throughout the 
, project schools. This has to come about 
through Intense effort of the profesfslonal 
staff to better understand the-^fareer edu- - 
cation concepts and to employ 'them. I^i Inno- 



vative ways towa»\l the theme of "Not teaching 

A ^ 

different things— rtierely teaching things 
differently". ' 
B. Change In learner outcomes can be documented 
over several years and the evaluation effort 
of the third party evaluator of this project 
really sets baseline data against which to 
measure future change. It was recognized by 
the project that learner chajige wIlT be a . 
long term effect and should be reviewed peri- 
odically tq check on direction and effective- 
ness. ^The project recognized that the process 
utilized was one of "catch-up" for 9th and 
loth graders; was one of beginning to implement 

V- 
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an exploration concept and at the same time was 
"catqh-up" for awareness for thie 7th and 8th 
graders. It\wni only be after a period of 
at least five years that Incoming 7th graders 
win have the benefit of a complete awareness 
program to facilitate the full potent1al> of 
the developed PCE project materials and processes. 
A significant amount of materials were developed 
by the project and 1 ncl uded : 
h Career Education File Folder Insert s A four 
^ page folder where students can record a 
var 1 ety of their devel opmental career . 
ed|icat1on experiences- Including; field 
trip and speaker experiences, testing Infor- 
mation, and educational plans 1 (Appendix A) 
2. Career Education Elements. Concepts. Goals 
and Acblevement Indicators . Based upon the 
National Model tieveloped In Ohio, these goals, 
and achievement Indicators are guided [t» 
desirable student performance at each Wade 
level In self awareness, educational aware- 
ness, career awareness, economic awareness, 

decision making, beginning competencies 1 

* 1 ' 

emplpyment skills, attitude and appreciation. 
(Approximately 10 pages per unit) (Appendix B) 



3« Activities for Career Educatldn. K-6 . 
Two volumes of 36 career awareness activ- 
Ities per grade level based upon four l ife 
roles and curriculum areas. (Approximately . 
400 pages. per volume) (Appendix C) 

4. Activities for Career Education. 17-8 . 

. Two volumes of approximately 400 pa^e^ each 
of career exploration activities l^seds^upon 
11^ roles, national model careef elements 
and curriculum area$. lAfiproximatjely 30 ^ 
'4^iact1v1ties*1n each ofl the following areas: , 
.Act, Health, KQme Ecohomics, Industrial 
, Education, Language Artsy Mathematics, ^ 
^sic. Physical Educatiotl, Science, Social 
Studies, and Special Achievement. (Appendix Q) 

5. Activities fdr Career Education. 9^.10 . This 
book is a guide showing departmental commit-: 
ments, time lines and activities of a f^igh 
sc^hVl. *(1 volume of approximately 300 pages)^ 
(A^jpendix E) v " . , 

• AUivities for Career Education. Kyld . ^ 
V Addjitional grade level career awareness 

based upon life roles and curriculum areas. 

(3 hol§ punched, unbound— approximately 50 
'pageff (Appendix T) 



7.. ' PCE K-10 Career EMucatloft Resource Supple- ' 

ment Gravies This ^ide Is localized 
\- * • ■ 

to Portland Public Schools for field trip 

^ , ' ' ' * • 

sites, contact persons, etc. the, remainder 

of the guide Is useful in locating audio 

visuals, free materials, children books, 

and teacher rieference materia^. (A|iprojf1- . 

mately 250 pages) (Appen41x Gy ^ 

Each jstudent In grades 7 through 10 has a career 

exploration file folder established In which to 

organize their program on an Individual basis 

around the' content of the file folder Ins.ert, 

Over 1,400 students have gone oh small group \l'0 

or less) field trips to v4ew and Interact with 

adults In occupations^ of 1/iterest to them. 

Each school had from 20 to 150+ speakers In from 

the community during the year to discuss their 

occupations. 

Each 7th and 8th and 9th grade student has 
utilized various Interest inventories and 
computerized information available to them. At 
the 10th grade level each student was admin- 
1 sirred the General Aptitude Te^t Battery and 
the U.S. Interest Check-List followed by^:ounsel- 
ing and interpretation so they coulch better 
understand themselves and make tentative 
career decisions.' 



H. A great many resources such as the Dictionary of 
Occupational TltTes. Occupational Outlook Handbook 
Kits, professional magazines, pamphlets, visuals, 
tapes etc,, were utlllzeif throughout the schools. 

I. A systan of conimunlcatlon. responsibility and 
locaf leadership has been establlsjied throtigh the . 
Implementation of building level career education 
Coordinators . ^" 

J. Transportability tos^other attendance areas Within 

the school system Is In progress, with the establish- ^ 
ment of attendance area and building leve,l^career 
education coordinators. This, plus the PCE K-10 
model components and concepts, are written Into 
each attendance area's long-range plan. 

K. Many other schools and school districts In Oregon - 
are using the materials and procedure developed In 
this PCE K-10 and PCE 7-10. 
. A close communication and Supportive service has been 
established with the institute for Public Affairs 
Research (IPAR)^ a Conmunlty sponsored organization, 
that provides speakers, community resources and com- 
munlty sttr'experlence to schools and students. (Appendix K) 

. Evaluation was a major wea<fcness In this project. Please 
refer to Section E" of this report. Goal 3, project 
activities a. 2 and c.T for discussions about this 
weakness and to Section F, Part II for project recom- 
mendatlohs about future evaluation efforts. 
/» ■ ■ • " ' 
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II. Conclusions and r^ommendatlons 



\ 




A. Staff tnvolvemeht; It Is Imperative that the 
administration of each sphool along with Identify 
leaders from the Instructional staff become deeply 
Involved In Ihe planning an(f Implementation decl 
slons for any program. Without commitment at /thl^ 
level, no Implementation fv^ outside the building 
can be effective or long term. It, Is necessary to 
provide both a title and budget support to a pro- 
gram leader. In this case the building level career 
education coordinator, to facilitate program Imple- 
mentation. Local building, staff Involvemerit Is ' 
also necessary to establish "ownership" of the pro- 
ject and therebyj4ncrea3£_chan cc5 for ImpT o mo ntatifln. 

B. Staff Development : Staff development takes on a 
variety of forms-., Formal course work Is only one j 
facet as the leadership development through task 
forces, and summer curriculum development workshops 
definitely supj)ort staff development. A critical 

basic need for all staff Is the minimal contact with 
career education concepts that may be best provided 
through short, formalized, inservlce workshops as 
suggested by the courses^a liable during this project. 

C. Community Resources ; Schools have traditionally utilized 
, the community In Instruction, however, the much deeper 

Involvement suggested by this project results In a need 

■ \ . 
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for both pesoupce IdentlflcVtlon and scheitfuling 

■ \ 
by some agency such as I PAR A This has proved to ' 

be an effective link to the cownunlty with potential 

for much greater Involvement In the future. It Is 

transportable ajd worthy of review. 

0« Attendance Area Model ;- The m|)del utilized by PCE/K-10 
that concentrates all ^velofSmental work on an atten^ 
dance ar\a character Ize^y a high sthool and its 
feeder schools has proved to-be effective. It Is 
easy for other school districts to say '^can't use 
what was developed In a project because ' our kids are 
different', 'our system ^s much smaller '.'our system Is 
much bigger', 'we have a different administrative sys- 
tem'ff, and so on". Every Interlocking education system 
has a high school and a set of feeder schools that can 
and should work together toward the common goal of pro- 
viding an education for children living In their boun- 
daries. The, attendance area planning model has brought 
about commUnlcatldn afid'cooperatlon that was unheard of 
In the recent past. This Is a viable model that can be 

. transported with little or no cost except time. 

Project Administrators ; It Is recommended that project 
administrators of this type of. project be titled 
"Project Coordinator" rajher than "Project Director" 
and that the function reflect the title. Coordinator 
implies "facilitator" rather than "one who lays it on" 
and this should Increase the chances, of local building 
level participation in the project. 

£» _ " . . • 
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F. Funding 



posals. 



■timelines ; Timelines for submitting pro- 



and for grant 1nc> of funds need to be revl^. 
J to Insure that the'aiax1mui?> benefits of ^he gfeint 
my b/ realized by the project and by (the. funding 
agency. Late funding and cWgIng guidelines plaj 
havoc with an orderly Implementation of a pr^Jecti 
and maximum utilization and effectiveness of the 
■ jfundsi ■ • _ 
EyaWatton;' - EyaTuatlon guidelines must be kept con- 
slstfenj: dul-ing „thf life of a. project, from the' time . 
of fubmlttlng^ the -proposal to the jterm-lnatlfn of 
th^ funding. Changes In anplia^is aWor evaluation 
procedures that are applied to, a project will skew 
project results and' probably result in apparent poor 
performance of the project when In riStaHty., the 
r original, premises of the proJgcf are carried out very 
well. ^ . • ' 

H. TransDortablJIty ; Alth^gh. thls project did not 
provide adequate d-1*Tect me'asurie of transportability/ 
observable results of /direct movement of the project 
concepts, processes 4nd materials ^o other schools in 
Area" II, and ot/ier districts in and out of Oregon 
suggest that transportability is feasible, within the 
budget capability of an existing program and achievabl 
with existing^staff. Evidence of the Impact of the 



model established by this project and Its 
transportability Include: 

1. Each of the three Are^is of Portland now 
have an established career education 
network of building level and Attendarfce\ 

/ Area, career education coordinators. 

2. Curriculum materials developed within 
the project are available to and being 
used throughout the^ district and state. 
(Many requests from out of State have 
also been fi'Ned.) 

3. The project dlrlft^^r has been retained 
' for the 1974-75 school year/ to act as 

a consultant for the dissemination of 
materials and processes developed In 
the project. 

4. The Institute for Public Affairs Research 
(IPAB) originally located and services 
deve^ped by the PdE/7-10 project Is 
now widely recognized, supported and 
being used more effectively by schools 
throughout the metropolitan area. 
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